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James Montgomery Academy Trust Pupil premium strategy statement 
 

Summary information 

School Mexborough St John’s 

Academic Year 2019-20 Total PP budget   

 

£81,520 Per pupil £1,320 Date of most recent PP Review July 2019 

Total number of pupils: 

F2 to Y6 

F1 (including ten 30hrs) 

 

198 

 

27 

Number of pupils eligible for PP 

Number of pupils eligible for 

EYPP. 

61 / 30.8% 

 

Date for next internal review of this 

strategy 

July 2020 

Internal 

Review 

 

Current attainment (2019-2020) 

 Pupils eligible for PP 

 

Pupils not eligible for PP 

 
% achieving GLD at F2 2018  60% 78% 

% achieving Y1 phonics screening 2018 75% 89% 

 Reading Writing Maths Reading Writing Maths 

% achieving end of KS1 expectation in reading, writing and maths  

pupils) 

67% 56% 56% 86% 86% 86% 

% achieving end of KS2 expectation in reading, writing and maths  60% 60% 60% 90% 80% 90% 

 

Barriers to future attainment (for pupils eligible for PP) 
 
 
INTERNAL  

A. Poor language acquisition skills and limited vocabulary resulting in attainment gap between PP and all pupils in speaking and reading in F2 and reading and 
writing in KS1 and KS2  

B. Social and economic factors including life experiences.  

C. SEMH needs including children’s poor emotional resilience and self-regulation skills.  

D. Engagement of PP parents in supporting pupil learning at school and at home.  

EXTERNAL  

E. Punctuality. 
School rationale: 2018-19: 46 children (121 total) PP pupils late at least once; 8 (16 total) PP pupils late 20 times or more. 2 PP pupils (2 total) late 50 times or more. 
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Desired outcomes (Desired outcomes and how they will be measured) Success criteria  

A.  - Gaps in language and vocabulary to be identified early and appropriate teaching 
and interventions to be put in place to diminish gaps.  
- Diminished gap between PP and NPP pupils in reading and writing at the end of 
KS1 and KS2.   
EEF - Good teaching is the most important lever schools have to improve outcomes for 
disadvantaged pupils.  
Language acquisition must be a high priority in schools, with explicit strategies for extending vocabulary as well 
as a language rich environment 

 Raised attainment at ARE (speaking/reading/writing).  

 Improved progress of pupils with aggregated need.   

 Prevention of SEN identification through early intervention.  

 Tracking will show gaps in language acquisition will diminish, 

including spoken language in EYFS.  

B.  -No child is excluded from trips, visits and experiences to enrich the curriculum, 

due to financial family need.  

-Engagement in clubs, visits and experiences will show access for all, irrespective 

of financial status at home.  
The Sutton Trust, Parent Power - cultural participation (defined as going to the museum or to musical/theatrical 
performance), reading habits (how many books the child has, how much they read), and participation in 
extracurricular activities found largely positive effects of higher levels of cultural capital on education attainment. 

 Raise the profile of the benefits of visits and trips outside the 

locality.  

 PP children given opportunity to attend weekly clubs and 

breakfast club. 

 PP children given opportunity to attend residential and visits.  

 Pupil voice will ensure opportunities are matched to interests.  

C.  -PP will show greater resilience and self-regulation during the school day – both in 

learning and during less structured time. (break and lunchtime).  
EEF - Metacognition and self-regulation approaches have consistently high levels of impact. 

 Children’s self-confidence and control will be visibly noticeable.  

 Pupil voice will show greater positivity around strategies and 
approaches used for self-regulation.  

 Safeguard will show a decline in behavioural incidents for 
specific PP pupils (identified by SEMH need).  

D.  - Parents of PP have a greater awareness of how they can help their child with 

their learning. 

- Parents have increased confidence and drive to support their child’s learning at 

home. 
NFER - • Interventions focusing on both academic outcomes and parenting skills are more effective than 
interventions addressing either aspect in isolation.  
• Parental engagement can improve the home learning environment, leading to increased parental confidence in 
supporting children’s literacy at home and a major impact on achievement.  

 Increased parental involvement. 

 Children’s motivation and aspirations visibly noticeable.  

 Tracking will show diminishing gaps between PP and NPP.  

E.  -To improve the punctuality of children in receipt of PP funding, diminishing the 

gap between NPP. 

- PP pupils will not develop gaps in learning through poor punctuality. 

 

 Punctuality of PP to improve. 

 Engagement of PP parents to impact positively on PP 
punctuality. 

 Learning gaps arising from punctuality to be addressed an visible 
in books. 
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Planned expenditure  

 Academic year 2019-20 

The three headings below enable schools to demonstrate how they are using the Pupil Premium to improve classroom pedagogy, provide 

targeted support and support whole school strategies 

1. Quality of Teaching for All 

Desired 

outcome 

Chosen action / 

approach 

What is the evidence and rationale for this 

choice? 

How will you ensure it is 

implemented well? 

Staff 

lead 

When will you review? 

A and C 

 

 

 

Restructure of 
whole school 
guided and 
shared reading to 
use reciprocal 
strategies.  
 

EEF states that: Reading comprehension can be 
improved by teaching pupils specific strategies 
that they can apply to both check how well they 
comprehend what they read, and overcome 
barriers to comprehension. These include:  
Prediction / questioning / clarifying / summarising 
/ inference and activating prior knowledge. 

Whole staff CPD delivered by the 
English leader. 
English leader overview of teaching 
and learning in all key stages. Further 
targeted CPD as needed. 
Monitoring of teaching by the English 
leader and SLT. 
Tracking of pupil progress through 1-1 
meeting and data analysis. 
Use of standardised testing to identify 
progress and development areas to 
inform practice.  
Weekly work watch 

DH 

SLT 

Progress review after 
each term. 
Pupil progress meetings 
held termly. 
Standardised testing used 
in KS2 termly. 
HT report to governors – 
include termly PP 
meetings. 

A and C 

 

 

 

 

Ensure quality 
first teaching 
through the use 
of Early talk boost 
in F1 
 
Introduce book at 
bedtime in F1 
 
TA support to 
deliver phonic 
based 
intervention in F2 

School have identified that gaps in pupil’s 
language and vocabulary begin in the EYFS and 
continue to grow as pupil’s progress through 
school. Analysis of standardised testing and 
national tests show that pupils do not attain 
maximum marks on inference based questions.  
 
The Early Years EEF toolkit suggests that 
communication and language interventions have 
+6 months impact on pupil outcomes. 
 
EEF research shows that phonics programmes 
have a +4 month impact on pupil outcomes. 

Tracking of pupil progress through 1-1 
meeting and data analysis. 
 
Entry and exit assessments of pupils 
accessing Early Talk Boost.  
Assessment tool will be used as a gap 
analysis in order to target future 
support.  

 

Phonic tracker used in F2 to track 
progress and identify next steps.   
 
Weekly work watch 

SP 

JB 

AM 

Progress review after 
each unit / half term. 
Pupil progress meetings 
held termly. 
HT report to governors – 

include termly PP 

meetings. 

A 

 

Use of Bedrock to 
improve 
vocabulary in 

There is a direct link between a pupil’s 
vocabulary size and their academic 
achievement. Narrow vocabularies affect pupils’ 

Each KS2 class will use access 
Bedrock twice a week.  
 

DR 

DH 

Progress review after 
each term. 
Pupil progress meetings 
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KS2 and reduce 
the gap in reading 
attainment 
between non-
pupil premium 
and pupil 
premium children. 

attainment. Helping pupils to improve and widen 
their academic vocabularies is essential if 
standards and outcomes are to improve. 
The EEF toolkit suggests that 
oral language interventions consistently show 
positive impact on learning, adding up to five 
months' additional progress over the course of a 
year. 

Monitoring of individual pupil progress 
at each assessment point. 
English leader released from class to 
monitor and liaise with Sheffield 
University to carry our efficacy study.  
 

held termly. 
On-going assessment 
through the Bedrock app.  

A  

 

New books 
purchased to 
enrich English 
teaching (novel 
study and KS2 
library).  

School has continued its three year upward 
trend in reading. In school data, KS1 and KS2 
outcomes show that reading is improving and 
above national. Greater depth continues to be a 
target for KS2 pupils. We now want to provide a 
greater depth of reading opportunities for 
children.   

On-going pupil voice will provide 
evidence of children’s enjoyment of 
reading, along with our reading 
competition initiative and Key Stage 
book clubs.  

SL 
AM 
JB 
DH 

Progress reviewed termly. 
Reports to Governors 
including termly PP 
meeting. 

A and C 

 

KS2 staff to be 
trained to use 
IPEEL as a 
structure for 
teaching writing. 
 

 

IPEEL writing project develops self-regulation in 
writing specifically for disadvantaged learners, 
and so has a positive impact on all learners. 
 
EEF research into metacognition and self-
regulation strategies is based on extensive 
research and shows +7 months impact. 

Targeted KS2 training through ROSIS 
Dissemination of learning to all KS2 
staff.  
Tracking of pupil progress through 1-1 
meeting and data analysis. 
Book scrutiny focused on PP children 
will check for pitch and challenge of 
learning.  
 
English leader released from class to 
attend project meetings and to 
support staff to implement the 
strategies in their classrooms. 
 
Daily work watch 

DH 

SLT 

Progress review after 
each term. 
Pupil progress meetings 
held termly. 
HT report to governors – 
include termly PP 
meetings. 

Total Budgeted Cost £17,086.40 
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2. Targeted Support 

Desired 

outcome 

Chosen action / 

approach 

What is the evidence and rationale for this 

choice? 

How will you ensure it is 

implemented well? 

Staff 

lead 

When will you review? 

A and C 

 

 

TAs trained in the 
delivery of the 
reading recovery 
programme and 
strategies to  
reduce the gap in 
reading 
attainment 
between non-
pupil premium 
and pupil 
premium children. 

Reading Recovery is recognised as an 
example of good practice in literacy education 
by the European Literacy Policy Network 
(ELINET), the Institute for Effective Education 
(IEE). 
Research shows that Reading Recovery 
achieves good results that are swift and long 
lasting. 

Staff targeted to attend training and 
appropriate training materials 
purchased. 

Trained TAs will carry out entry and 
exit assessments on all children they 
work with and the impact of their work 
will be analysed in line with school’s 
assessment points across the year. 

SENDCo will use release time to 
monitor the quality of delivery and 
impact of the intervention.   

SL 

RR 

HA 

EE 

Progress review after each 
unit / half term. 
Pupil progress meetings 
held termly. 
SENDCo report to 

governors.  

 

  

C 

 

 

 

Employment of 
pastoral support 
worker (0.6) and 
TA able to 
engage in 
therapy-based 
interventions, and 
specialist 
behaviour support 
professionals to 
train staff in 
behaviour 
interventions, 
restorative 
practice and 
trauma informed 
techniques. 
 
MIND support to 
support pupils 
mental health. 
 
 

EEF research shows that behaviour 
interventions have a +3 month impact and 
social and emotional learning has a +4 month 
impact pupil outcomes.  

Research carried out for the Government’s 
Green paper (Dec 2017) on children/ 
teenagers aged 2-18 found: 
“There is evidence that appropriately trained 
and supported staff such as 
teachers, school nurses, counsellors, 
and teaching assistants can achieve 
results comparable to those achieved 
by trained therapists in delivering a 
number of interventions addressing 
mild to moderate mental health 
problems (such as anxiety, conduct disorder, 
substance use disorders and post-traumatic 
stress disorder).  
 
 
 
 

Pastoral support worker and trained 
TAs will carry out entry and exit 
assessments on all children they work 
with and the impact of their work will 
be analysed in line with school’s 
assessment points across the year. 

Leadership team to lead on positive 
regard. Implementation of techniques 
taught to staff in training will be 
monitored by the positive regard team 
with support from a behaviour 
specialist who will update and support 
as needed. 

Children will be able to talk about how 
they have made progress with their 
emotional health and well-being. 
 
MIND worker will liaise with SENCO 
each half term to feedback on 
progress and next steps.  
 

DH 

DR 

JB 

 

 

 

 

 

 

 

 

 

 

 

 

 

SL  

 

 

After each pupil progress 
meeting. 
 
After each assessment 
point. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
On-going – provision 
adapted as needed. 
Progress review after each 
term. 

https://www.ucl.ac.uk/reading-recovery-europe/reading-recovery/research


6 

PRU intervention Evidence shows that specialist teaching in 
PRU impacts positively on self-regulation 
strategies. 

APDR cycles 
Communication between SENCOs 
Regular TAC meetings 
Edu Psych  
Staff to attend PRU half a day a week. 

SL Pupil progress meetings 
held termly. 
HT report to governors – 
include termly PP meetings. 

C Employment of 
two TAs to give 
targeted 1:1 
support to 
develop learning 
behaviours and 
target gaps in 
learning. 

Ensure pupil(s) are ready to learn.  
Limit disruptions to other children’s learning.  

Delivery of SEN support plan and 
progress measures through PIVATS. 
ASCETS and EPS involvement.  

 

SL On-going – provision 
adapted as needed. 
Progress review after each 
term. 
Pupil progress meetings 
held termly. 
 

E and D 

 

Employment of 
pastoral worker 
(0.2) to monitor 
attendance and 
punctuality and 
coordinate 
approaches and 
strategies across 
school. 
 
EWO support  

Due to restructuring and robust procedures for 
school attendance is 96% (an improvement of 
2%) with no significant differences between 
pupil premium pupils and non-pupil premium 
pupils.  

Similar strategies and procedures will now be 
used in an attempt to improve the punctuality 
of pupil premium children who are over 
represented. 

Punctuality is robustly monitored daily 
and weekly. Any patterns or issues 
are raised with parents quickly. 
 

Attendance and punctuality panels are 
held for children with declining and 
poor punctuality with the pastoral 
worker and EWO 

Attendance and punctuality is 
reported to governors 5 x annually. 

LL Daily/Weekly in school. 

5 x annually in governors’ 
meetings. 

Total Budgeted Cost £52,481.10 
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3. Other 

Desired 

outcome 

Chosen action / 

approach 

What is the evidence and rationale for this 

choice? 

How will you ensure it is 

implemented well? 

Staff 

lead 

When will you review? 

B 

 

Funding support 
for curriculum 
linked 
visits/visitors. 

Funding for after-
school and extra-
curricular clubs. 

Funding support 
or outdoor 
cultural visits. 

Children will be able to engage more readily in 
school if they have attended all curriculum 
linked provision and can draw on real-life 
experience. 

Children develop resilience and self-
confidence through trying new activities and 
stretching themselves beyond their comfort 
zone – this raises aspirations. 

The Sutton Trust, Parent Power - cultural 
participation (defined as going to the museum 
or to musical/theatrical performance), reading 
habits (how many books the child has, how 
much they read), and participation in 
extracurricular activities found largely positive 
effects of higher levels of cultural capital on 
education attainment. 

PP children and families will be 
targeted to ensure that children most 
in need are able to access all 
provision available to them. 

AM 

SL 

Annually. 

C and E 

 

Targeted pastoral 
support during 
breakfast club for 
PP pupils.  

Specific pupils have been identified as showing 
increased learning readiness if they have 
accessed Breakfast Club with targeted 
support.  

All PP children accessing Breakfast 
Club showing good learning 
behaviours, leading to these pupils 
making at least good progress.  

LL Termly 

D Workshops 
delivered by 
pastoral support 
worker (0.2) 
targeting parents 
of PP children to: 
 
engage with 
school and their 
child’s learning;  

 
share strategies 
to help them 
support their 

Increased support from home will impact 
positively on attainment and progress, as well 
as engagement.   
 
NFER –  
• Interventions focusing on both academic 
outcomes and parenting skills are more 
effective than interventions addressing either 
aspect in isolation.  
• Parental engagement can improve the home 
learning environment, leading to increased 
parental confidence in supporting children’s 
literacy at home and a major impact on 
achievement. 

Pupil voice indicates that children are 
getting more support at home.  
 
Parent voice indicates that parents 
feel more confident supporting their 
children at home. 
 
Support from parent charter. 

LL 
SLT 

After each pupil progress 
meeting. 
 
After each assessment 
point. 
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child’s learning. 
 
Reading 
competition to 
encourage 
parents to read 
with their children 
at home. 

 

Total Budgeted Cost £12,592.60 

 

Total PP Budget Received 2019/20 
Less expenditure as per above 
Balance of PP Grant Funding 

£81,520 

£82,160.10 

£ - 640.10 

 

4. Governance 

Monitoring the effect and impact of Pupil Premium Performance 2019/20 

Pupil Premium Governor: Miss N Hanks 

Summer Summary 

 

 

 

 

 

 

Review Date: July 2020 
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5. Three year vision for Pupil Premium at Mexborough St John’s 

Barriers Desired Outcomes July 2020 July 2021 July 2022 

A - Gaps in language and vocabulary to be identified 
early and appropriate teaching and interventions to 
be put in place to diminish gaps.  
- Diminished gap between PP and NPP pupils in 
reading and writing at the end of KS1 and KS2.   
EEF - Good teaching is the most important lever schools have to 
improve outcomes for 
disadvantaged pupils.  
Language acquisition must be a high priority in schools, with explicit 
strategies for extending vocabulary as well as a language rich 
environment 

 Raised attainment at ARE 
(speaking/reading/writing).  

 Improved progress of pupils with 
aggregated need.   

 Prevention of SEN identification 
through early intervention.  

 Tracking will show gaps in 
language acquisition will 
diminish, including spoken 
language in EYFS.  

The gap in CLL and 
phonics begins to 
narrow. 
 
KS1 reading results 
show improvements 
in inference. 

The gap in CLL and 
phonics diminishes. 
 
KS1 and KS2 
reading results show 
a closing of the gap. 
Inference skills 
improve. 

KS1 and KS2 
reading results are 
rapidly diminishing 
as a result of 
interventions and the 
skills of staff.  
 
Scores on inference 
questions improve. 
 
Anticipate that 
funding will still 
remain high in this 
category as this 
challenge will always 
be present.  

B -No child is excluded from trips, visits and 
experiences to enrich the curriculum, due to 
financial family need.  
-Engagement in clubs, visits and experiences will 
show access for all, irrespective of financial status 
at home.  
The Sutton Trust, Parent Power - cultural participation (defined as 
going to the museum or to musical/theatrical performance), reading 
habits (how many books the child has, how much they read), and 
participation in extracurricular activities found largely positive effects of 
higher levels of cultural capital on education attainment. 

 Raised attainment at ARE 
(speaking/reading/writing).  

 Improved progress of pupils with 
aggregated need.   

 Prevention of SEN identification 
through early intervention.  

 Tracking will show gaps in 
language acquisition will 
diminish, including spoken 
language in EYFS.  

These are vital areas of expenditure for our children as it raises 
aspirations, motivates culture capital, improves children’s knowledge 
of the wider world and has significant impact on pupil’s academic 
understanding. These will always be areas of funding for our children 
and community because it is high impact. 
 
The tracking of these experiences will continue to occur to ensure all 
visits and visitors are purposeful and experiences are progressive 
and linked to learning.  

 

C -PP will show greater resilience and self-regulation 
during the school day – both in learning and during 
less structured time. (break and lunchtime).  
EEF - Metacognition and self-regulation approaches have consistently 

high levels of impact. 

 Raised attainment at ARE 
(speaking/reading/writing).  

 Improved progress of pupils with 
aggregated need.   

 Prevention of SEN identification 
through early intervention.  

 Tracking will show gaps in 
language acquisition will 
diminish, including spoken 
language in EYFS.  

Children will be able 
to talk about how 
they have made 
progress with their 
emotional health and 
well-being. 

 
Pupil’s are ready to 
learn. Disruptions to 
other children’s 
learning are limited. 
 
Progress improves 
narrowing the gap 

Positive regard 
strategies are 
embedded and used 
consistently 
throughout school. 
 
Pupils are self-
reflective and self-
regulation improves.  
 
(See A above) 

Self-regulation 
approaches have 
high levels of impact 
in KS2. 
 
Anticipate that 
funding will still 
remain high in this 
category as this 
challenge will always 
be present. 
 
(See A above) 
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between PP and 
their peers.  

D - Parents of PP have a greater awareness of how 
they can help their child with their learning. 
- Parents have increased confidence and drive to 
support their child’s learning at home. 
NFER - • Interventions focusing on both academic outcomes and 
parenting skills are more effective than interventions addressing either 
aspect in isolation.  
• Parental engagement can improve the home learning environment, 
leading to increased parental confidence in supporting children’s 
literacy at home and a major impact on achievement.  

 Raised attainment at ARE 
(speaking/reading/writing).  

 Improved progress of pupils with 
aggregated need.   

 Prevention of SEN identification 
through early intervention.  

 Tracking will show gaps in 
language acquisition will 
diminish, including spoken 
language in EYFS.  

Targeting results in improved attendance at 
workshops and meetings.  
Increased levels of home reading. 
Pupils receiving intervention are supported at 
home. 
Parental survey to show increased 
confidence to engage with school. 
 
(See A above) 

Parents identify own 
support needs that 
will enable them to 
help their child 
further.  
 
 
 
(See A above) 

E -To improve the punctuality of children in receipt of 
PP funding, diminishing the gap between NPP. 
- PP pupils will not develop gaps in learning 
through poor punctuality. 
 

 Raised attainment at ARE 
(speaking/reading/writing).  

 Improved progress of pupils with 
aggregated need.   

 Prevention of SEN identification 
through early intervention.  

 Tracking will show gaps in 
language acquisition will 
diminish, including spoken 
language in EYFS.  

Punctuality gap has 
closed and is in line 
with national. 
 
Parental survey to 
gather attitudes of 
parents.  

Punctuality gap 
remains closed. 
 
Parental survey 
compared to 2019/20 
show an upward 
trend in attitudes 
towards punctuality. 
 
EYFS punctuality in 
particular, the gap 
begins to narrow 
including Nursery. 

PP pupil’s punctuality 
is in line with their 
peers. 
 
EYFS punctuality in 
particular, the gap 
has closed including 
Nursery. 
 
I believe that this will 
be an area of 
continued funding. 

 

 

 

 


